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President’s Message

Dear Colleagues,

It is my pleasure to present to you the
2007 Journal of NEAFCS. This
research-based, peer-reviewed jour-
nal is one way for our members to
inform the greater university com-
munity and other professionals about
our scholarly work as Family and
Consumer Science Extension profes-
sionals.

The Journal of NEAFCS is a valuable tool to help our mem-
bers keep current with programming research and methodol-
ogy that is specific to our learning and teaching environment.
Everyday as Extension professionals we put research into
practice as we engage in discovery, integration, application
and teaching — the four scholarship classifications as outlined
by Ernest L. Boyer in his landmark book, “Scholarship
Reconsidered — Priorities of the Professoriate.” This journal

is one way we contribute to the body of knowledge about
Extension and elevate the scholarly activities of our member-
ship. I encourage each of you to consider submitting your
research and program impacts to a future Journal of NEAFCS
or other peer-reviewed journal. This is one method of spread-
ing our amazing accomplishments and helps to tell the story
of our incredible mission.

Special thanks to our Journal editor, Dr. Rebecca Travnichek,
our Vice-President of Member Resources, Dr. Lisa Guion,
and our peer reviewers for making this publication possible.

Sincerely,

(e @ Leddt—

Carol C. Schlitt
2006-2007 NEAFCS President

2006-2007 Journal Editorial Subcommittee

Rebecca J. Travnichek, Ph.D., AFC, Editor and Chair,
University of Missouri Extension

Chutima Ganthavorn, Ph.D., Assistant Editor and Co-chair,
University of California Cooperative Extension

Jennifer Abel, M.S., AFC, Virginia Cooperative Extension

Heidi LeBlanc, M.S., CFCS,
Utah State University Cooperative Extension

Ruth Jackson, M.Ed., University of
Arizona Cooperative Extension

Marsha Lockard, M.S.,
University of Idaho Cooperative Extension

Mary Lou Mueller, MFHD, Utah State University Extension
Terry Toombs, M.Ed., Louisiana State University Ag Center

Cynthia Burggraf Torppa, Ph.D.,
Ohio State University Extension

Lisa Guion, Ed.D.,VP of Member Resources,
North Carolina State University

Thanks to Our Journal Reviewers

Linda K. Bowman, University of Florida Extension

Dr. Sue Chapman, University of Georgia Extension

Dr. Claudia Collins, University of Nevada Extension

Dr. Chutima Ganthavorn, University of California Extension
Dr. Jo Anne Kock, University of Nevada Extension

Heidi LeBlanc, Utah State University Extension

Mary Lou Mueller, Utah State University Extension

Dr. Deborah S. Shriver, West Virginia University Extension

Thanks to the following for their reviews of our journal submissions:

If you would like to be a new reviewer or to reapply to be a reviewer, contact Marsha Lockard at mlockard@uidaho.edu for a review-
er application. Only those who complete one or more reviews in a timely manner are recognized as reviewers in the Journal.

Paula Muse Spears, University of Tennessee Extension
Cynthia R. Strasheim, University of Nebraska Extension

Dr. Deborah Thomason, Clemson University Extension
Terry R. Toombs, Louisiana State University Extension

Dr. Cynthia B. Torppa, Ohio State University Extension

Dr. Rebecca J. Travnichek, University of Missouri Extension
Dr. Beth Van Horn, Penn State Extension

Mary Ellen Welch, University of Connecticut Extension
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Message from JNEAFCS Editor, Dr. Rebecca J. Travnichek

Becoming Editor of the Journal of the National Extension Association of Family and Consumer Sciences
(JNEAFCS) this year has been a wonderful learning opportunity and a rewarding experience for me. Even
though I am still relatively “new” to the field of family and consumer sciences (11 years with University of
Missouri Extension), I have seen many changes with advances in technology and information availability. The
papers in this issue of JNEAFCS will enlighten you regarding changes not only in our field, but also with respect
to our relationships and ourselves.

As the JNEAFCS Editorial Subcommittee and I put this issue of the Journal “to bed,” we are already focusing
toward 2008. Be thinking about your programming impact. What evaluation and assessment tools have worked
or haven’t worked? The theme for 2008 JNEAFCS is “Assessment and Evaluation: Capturing Program Impact”
with a submission deadline of July 1, 2007. (See the Submission Guidelines published on the inside back cover
of this issue of JNEAFCS or on the NEAFCS Website at http://www.neafcs.org/content.asp?pagelD=404).

I want to encourage and challenge all NEAFCS members to submit a paper for the 2008 issue of the Journal of
the National Extenszon Association of Family and Consumer Sciences. 1look forward to reading every one.

7/ Yoee, %Wn/ j

Dr. Rebecca J. Travinchek

Message from Vice President, Member Resources, Ruth Jackson
(2004-2006)

Your Dedication Makes Us a Great Association!

As your vice president for Member Resources, I have enjoyed working with the Journal Subcommittee for the
last two years. These are very dedicated people who strive for excellence.

The new publication, Journal of NEAFCS, has been a labor of love for the Journal Subcommittee. We feel it is
very important to have a professional publication for the members to share their outstanding programs and
research. Also, for those of us seeking promotion and tenure, this is another resource for publishing our scholar-
ly work.

I know the members will enjoy and benefit from the articles for 2007 that focus on Extension from the past to
the present.

I am happy to have served you.

St (Gebir

Ruth C. Jackson
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Book Review: Extension FCS Educators Portrayed in
Twentieth Century Career Fiction

Jan F. Scholl

Three career novels about Extension FCS agents were reviewed for commonalities in theme, experience, and set-
ting. Educators in these books were portrayed as resourceful in designing effective solutions to solve local prob-
lems. Since the last book was written in the 1960s, additional examples of county Extension work as a career is

suggested.

Introduction

In the 1980s, a Wyoming Extension home economist
brought a “career romance for young moderns” to a
state Extension meeting. The heroine of the novel was
involved in Extension home economics work. We read
sequences from the book and laughed at the relevance
of the final chapter’s title, Full Circle. Though we
chuckled, this book made a statement about our pro-
fession.

Objective

Over a ten year period, juvenile literature was
reviewed and career novels about Extension family
and consumer sciences were located in order to dis-
cover what aspects of the profession were promoted.

Method

Searching on the WorldCat ™, a library database asso-
ciated with nearly every local, college, and university
library reference department and various on-line book
sellers, three books were found. These were reviewed
several times for commonalities in theme, experience,
and setting using a qualitative method outlined by
Berg (2004).

Findings

The three books were published in 1942, 1958, and
1968. During these times the Extension family and
consumer science profession, was known as home
demonstration work. The agent or educator was
referred to as a home demonstration agent or HDA.
The following is a summary of each book. The discus-
sion of similarities is found in the conclusion section.

Book 1

While finishing her bachelor’s degree, Sandra Kendall
(Porter, 1942) decides teaching is not for her and
opens her eyes to other home economics careers. She
interviews with the state Extension Service and lands
a three-month training situation in Tupper County,
until another job opening can be found.

Tupper County was known as a difficult county, as
agents there were not able to discover why Extension
information and training programs were not rapidly
accepted. Undaunted, she tries her hand at the work.

Sandra collaborates with the agricultural agent and the
office secretary. She makes home visits in her car,
Tom Tinker. She sets up meetings and training schools
and worries about people showing up. Though she
encounters bitterness, lack of attendance, and low par-
ticipation at club meetings, Sandra helps solve the
problems of garden surplus, a young girl beaten down
by life, a snooty girl who joins 4-H to spite a parent, a
young boy who needs something of his own, and an
elderly couple who need both companionship and a
housekeeper.

At the 4-H meeting, the pledge was said at the end of
the meeting and the lowa 4-H motto revealed: “to win
without bragging and to lose without squealing.” The
Extension office was open on Saturdays to accommo-
date all farm families who came into town for trading
day.

Jan F. Scholl, Ph.D., CFCS,; Associate Professor, Department of Ag and Extension Ed,

4-H Family and Consumer Science Programs, Penn State University
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As Sandra becomes aware of the true nature of the
community problems, she rallies support for club
work (hobby fair and garden surplus stand), works
with community people to create program opportuni-
ties (camp, fair, and choral group) and solves a mys-
tery. She has her share of successes, failures, and
romance.

Book 2

Miss Connie Dale (Radford, 1958) is a former 4-H
member who has won “countless national awards and
4-H championships.” After college, she signs on as the
assistant home demonstration agent in charge of 4-H
programs and rooms with a 4-H family in Wilton
County. Her office is in a “grimy suite in the court-
house basement” which she shares with Clara
Marston, head of home demonstration work and
Henry Mulhern, the county agricultural agent. Her
first request is to help a young girl who has a huge
stain on the front of a dress that will be worn at the
fashion revue. Later, she assists a young boy jailed for
a prank carried out by a local gang. Leaving to attend
a club meeting with a large stack of record books, she
also finds that her car has been stolen. Her true test,
however, was discovering the fashion revue stage sab-
otaged, with only an hour to spare before the event,
and the state home demonstration leader due to arrive
at any minute.

A quote summed this up: “You could never foresee
what might come up to prevent carrying out a plan. So
often the failing factor was something small, like a
screw, yet was that which held the whole works
together!” Despite the poverty in the county, a young
boy revealed that “we start most of our 4-H projects
from scratch. The less you have to start with the
prouder you can be when you make something of it.”

A romance develops through the course of the book.
Connie helps out at the USO and meets a veteran who
volunteers and, ultimately, finds work as a local pho-
tographer.

Book 3

Lisa Merrill (McDonnell, 1968) is a home economics
graduate who has her sights on New York City, but
reluctantly agrees to consider an assistant HDA. posi-
tion in the Adirondack Mountains. The agricultural

agent picks her up at the state university and in the
process of reaching the county; they encounter icy
patches on the road and later, barely cross a bridge
before it is destroyed by flood water. The county peo-
ple treat her as if she knows nothing and when she
tries to create opportunities for others, they refuse to
accept her “charity.”

During the course of her training, the county home
demonstration agent dies, the secretary quits, and
some of her committee members quit too. She finds
that one influential man does not approve of change in
the county. When the newspaper and radio no longer
accept her stories, she goes on national television to
talk about the county and its need for funds to improve
working conditions. She tells how the community has
influenced her life.

Though the state home demonstration leader tries to
pull her out of the county and the television station
offers her four times her current salary, she rushes
home in a snow storm to lend aid in an emergency. In
the end, she is rescued and the community treats her as
one of its own. She also solidifies a friendship with a
newspaper reporter.

Conclusion

All of the three careers books are designated as career
romances. Though the lead characters were involved
in thrilling experiences, the prospect of finding a
young man (during the middle of the last century) was
central to the main theme of each book.

As one publisher noted that only a few career books
were published each year from hundreds of suggested
titles, it might be considered fortunate that books
about Extension were published at all. Though anoth-
er publisher’s note indicated much the same, the only
other title in this series was ‘“Aerospace Nurse.”
Avalon Books (Radford, 1968) had a much more
extensive career selection with books about women in
government and television; as private secretaries,
beauty directors, flight attendants, embassy girls, dude
ranch managers, and cruise directors.

The HDAs in each of the books experienced a great
deal of difficulty in their work. Each community had
its share of low-income families and young people on
the edge of delinquency. The three women had to
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design solutions (with others) in order to solve local
problems. Effective solutions took time, patience, and
communication.

These books reveal the foundations of Extension and
Extension family and consumer science programs. In
one book, flow charts show the relationships of
Extension workers from Washington, DC to the local
level. Two of the books include introductions by
Extension workers employed at the time the books
were written. Each book author was experienced in
writing career-oriented literature for youth.

Implications for Extension

The need for career education still remains. It is inter-
esting that no other Extension FCS career books could
be found in the nearly 40 years since the last book was
written. If Extension FCS is still a viable career in the
twenty-first century, who will write the next career
novel or television series to inspire youth to our pro-
fession?

References

Berg, B. (2004). Qualitative research methods for the
social sciences (5th ed.). Boston: Allyn and Bacon.

McDonnell, V. B. (1968). County agent. New York:
Julian Messner.

Porter, E. W. (1942). Sandra Kendall of the 4-H. New
York: Dodd, Mead & Company.

Radford, R. L. (1958). Connie Dale, 4-H leader. New
York: Avalon Books.

2006 NEAFCS Program Excellence Through
Research Awards

Intergenerational Approaches to
Nutrition Education

Matthew S. Kaplan (Pennsylvania), Lynn
James, and Nancy Ellen Kiernan

This research explored how youth, their
parents and grandparents discuss issues
related to eating healthfully (and unhealth-
fully). Families reported excessive commu-
nication difficulties and requested help in
finding ways to work together to attain a
healthier family diet. Results informed the
development of two new intergenerational
family nutrition education demonstration
programs.

2006 NEAFCS Program Excellence Through
Research Awards

The Healthy Diabetes Plate

Martha A. Raidl (Idaho), Audrey Liddil,
Julia Welch, Kris Spain, Marnie Spencer,
Marsha Lockard, Rhea Lanting, and Shelly
Johnson

One hundred seventeen participants com-
pleted the four lesson diabetes education
curriculum called The Healthy Diabetes
Plate. Between 86-99% of participants
were able to correctly plan breakfast, lunch,
and dinner meals. Eating habit surveys
completed at lessons 1 and 4 showed partic-
ipants significantly increased their fruit and
vegetable consumption.
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Building Strong Adolescents

Dawn Contreras

Parents play a crucial role in helping adolescents develop the assets they need to become competent, productive
adults. A nine-part parenting series was taught to 192 parents of adolescents in 13 Michigan counties. The series
focused on implementation of parenting behaviors that promote youth assets. Example parenting behaviors
included setting limits for your teen, using consequences, providing support and promoting your teen’s self-
esteem. This study examined changes in parenting behaviors following participation in the series. Posttest scores
showed increased implementation of parenting behaviors related to seven out of eight internal and external

assets targeted by the series.

Introduction

Adolescence is an important time in the progression
toward adulthood. It is a time when youth internalize
and independently practice the social skills, knowl-
edge, and attitudes necessary for successful adult out-
comes. It is also a time when youth need to avoid the
decisions and actions that will compromise wellbeing
and limit future potential (Eccles & Gootman, 2002;
Gambone, Klem, & Connell, 2002).

In recent years, programs and policies have been mov-
ing away from a deficit-based model to a positive
youth development focus. A popular framework,
developed by the Search Institute, contains 40 devel-
opmental assets that are needed by all youth to build
constructive lives (Keith, Huber, Griffin, & Villarruel,
2002). The Search Institute framework collapses the
40 broad categories into two: internal and external
assets (Keith, et al., 2002; Keith & Perkins, 1995). The
external category includes assets related to support,
empowerment, boundaries and expectations, and time
use. The internal category includes assets dealing with
educational commitment, values, social competencies,
and positive identity.

Research findings, regarding the assets framework,
suggest that the number of assets an adolescent has in
his/her life is inversely related to the number of risky
behaviors he/she performs. As the number of assets
increase, the probability that the adolescent will

Dawn Contreras, Ph.D., Program Leader and Assistant Professor,
Michigan State University Extension

engage in risky behavior decreases (Eccles &
Gootman, 2002; Keith, et al., 2002; Keith & Perkins,
1995). Moreover, the more assets adolescents possess
the more likely they are to achieve school success,
exhibit leadership skills, value diversity, overcome
adversity, delay gratification, display helping behav-
iors, and strive toward physical health (Scales,
Benson, Leffert, & Blyth, 2000).

Parents play a crucial role in helping adolescents
develop the assets they need to become competent,
productive adults (Eccles & Gootman, 2002). In the
past, multiple sources of support gave parents assis-
tance in carrying out the job of raising their offspring.
These often included informal sources of support,
such as: aid for a partner or spouse, kin, friends, neigh-
bors, and co-workers. In recent times, society has
stripped away many of the informal supports tradition-
ally relied upon by parents to assist them in caregiv-
ing. Greater mobility of families, smaller family sizes
and greater societal restrictions on informal changes
are some of the factors that reduce social support for
parents (Carter, 1996; Crockenberg, 1998; Cochran,
1993; Eccles & Gootman, 2002; Webster-Stratton,
1997). Societal restrictions include such ecological
factors as unsafe neighborhoods, and the time con-
straints placed on dual-earner families (Cochran,
1993).
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Objectives

In this project, the efficacy of an educational interven-
tion to improve parental knowledge and skills related
to the promotion of youth development assets in their
adolescent child was studied. The objectives of the
project were to:

Examine parents’ pre-intervention behaviors related to
promotion of assets in their adolescent(s).

Implement an educational intervention aimed at
improving parental knowledge of positive youth
development assets and increasing behaviors related
to the promotion of assets in their adolescents.

To assess the effectiveness of the educational inter-
vention to create changes in parental behaviors.

Method

The study consisted of a convenience sample of par-
ents of adolescents residing in 13 counties located
throughout the state of Michigan. The counties repre-
sented diverse geographic locations, including urban,
suburban and rural areas. The sample contained a mix-
ture of parents who volunteered to participate in the
program and parents who were court mandated to
attend the program. All parents who enrolled in the
program agreed to participate in the study. Two hun-
dred and seventeen parents were initially included in
the study. Twenty-five parents dropped out from the
first to the last session. Drop-outs were excluded from
the analysis. Usable data was received from 192 study
participants.

Pre-and Post-Test Instruments

A written assessment was designed to determine par-
ticipants’ frequency of positive parenting behaviors.
The assessment contained 44 questions related to the
eight internal and external assets found in the Search
Institute’s youth development framework. The ques-
tions were related to the frequency of performing
behaviors that could potentially increase the number
of youth development assets accessible to the adoles-
cent. For example, the external asset of “support”
included such questions as, “My teenager and I have
in-depth conversations” and “For my teenager, [ am a
resource for advice and counsel.”

A five point Likert-type scale (1=never, 2=hardly ever,
3=sometimes, 4=most times, S=always) was affixed to
each question. The pretest and posttest were identical,
except the pretest also contained demographic ques-
tions on age, gender, household composition, number
of children, ethnicity, education, and income.
Additionally, all participants completed a parent sur-
vey to determine the parents’ perceived helpfulness
and level of satisfaction with the program.

Intervention Curriculum

The Building Strong Adolescents parent education
curriculum (Youatt, 1997) was developed to provide
parents with the knowledge and skills needed to devel-
op key assets in their adolescents. The curriculum has
nine lessons covering the topics of assets-based par-
enting, including: setting limits, using consequences,
fostering independence, promoting positive self-
esteem, promoting school success, encouraging posi-
tive friendships, talking about difficult subjects (e.g.
alcohol, drugs, human sexuality), and planning for the
future.

All lessons contained information on the link between
adolescent development and the targeted assets, spe-
cific parenting strategies for asset development, and
experiential activities to practice the suggested strate-
gies.

The two-hour classes were held on a weekly basis for
six to nine weeks. Michigan State University (MSU)
Extension educators taught the classes. Counties were
given the option of offering classes in either group set-
ting or through one-to-one home visits.

MSU Extension educators, who taught the classes and
carried out the study, were asked to attend a training
workshop. The training was conducted to insure that
the curriculum and research instruments would be uni-
formly implemented. The pretest was administered on
the first day of the program. The posttest and parent
satisfaction survey were administered to the partici-
pants on the last day of the class. The project design
and instrumentation including informed consent pro-
cedures were approved by the University Committee
for Research Involving Human Subjects.
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Measures and Analysis

Descriptive statistics were computed for all demo-
graphic and scale variables. Then, paired t-tests were
computed to determine if parents made statistically
significant changes in total means from pretest to
posttest. Additionally, composite measures were con-
structed for each of the internal and external assets
identified in the Search Institute’s youth development
model. This includes composite scores for the external
assets of support (7 items), empowerment (3 items),
boundaries and expectations (8 items), and time use (2
items). Composite scores were also computed for the
internal assets of educational commitment (5 items),
values (8 items), social competencies (8 items), and
positive identity (3 items). In each case, the composite
measure was computed as the average response for the
items in the group, thus, yielding a range of possible
scores of 1-5. Higher numerical scores on the compos-
ite measures corresponded to a greater frequency of
behaviors related to the identified assets. Paired t-tests
were used to examine difference in pre- and posttest
scores on the composite internal and external assets.

Results

The average age of the participants was 42.7 years,
ranging from 31 to 69 years. Seventy-nine percent of
the participants were Caucasian, seven percent were
Native American, three percent were African-
American, two percent were Hispanic, and the remain-
ing nine percent considered themselves multi-ethnic.
The majority of the participants were female (74%),
lived in two-parent households (68%), and earned
below $1,900 a month (74%).

The average number of children in the home was two,
ranging from one child to nine children.

On average, participants reported significantly higher
scores on posttest items (M=3.83, SE=.06) than on
pretest items (M=3.64, SE=.06, t(191)=-4.76, p=.000).
Paired t-tests on composite scores of individual exter-
nal and internal assets showed significant improve-
ment in seven out of the eight assets (Table 1).

Summary

Parents play a very important role in helping their ado-
lescents develop the assets needed for successful adult
outcomes. Specific parenting behaviors pertaining to
the promotion of youth assets have been identified and
can be taught to parents. This study showed an
increased frequency of positive parenting behaviors
performed by parents following participation in the
program. Posttest scores improved in parenting behav-
iors related to seven out of eight internal and external
assets identified by the Search Institute’s youth devel-
opment framework. It can be hypothesized that par-
ents were able to make behavioral changes because
the curriculum taught practical, concrete ways for par-
ents to increase the number of youth development
assets accessible to their adolescent child. Parents
were encouraged to practice the suggested behaviors
at home and then report back to the class. Reporting
back to the rest of class appeared to be a key compo-
nent in creating behavioral change. The groups pro-
vided a very strong support network to each other by
giving feedback, encouragement and advice.

“Time Use” was the only asset that did not show sta-
tistically significant changes throughout the study.
This asset included the following indicators “My
teenager does at least 6 hours of homework each
night” and “My teenager spends at least 3 hours a
week in a club, organization, or sports.” It can be spec-
ulated that this asset did not show increases from
pretest to posttest because they are both behaviors that
need to be carried out by the adolescent. Many of the
other assets contained indicators that were behaviors
carried out by the parent.

While educational intervention appeared to increase
parents’ behaviors related to asset promotion, this con-
clusion cannot be made with complete certainty, as no
control group was included in the study’s design.
Moreover, the findings of this study cannot be gener-
alized to other populations because random sampling
was not used. Future study with provisions for control
and follow-up groups are recommended.

Implications for Extension

While many Cooperative Extension Service organiza-
tions have worked to develop asset-strengthening pro-
grams targeted at youth, few have implemented pro-
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Table L. Paired |-lesis for composite scores of external and imternal sssets

Aszets Pre-Test Post-Test t score DE Sig.

Support =190 M=£.08 -3.97 191 =X
EE=07 8E=106

Empowerment M=3,37 M=3,70 345 191 Pree 0
SE=.08 SE=08

Boundaries & M=199 =4, 12 =289 191 Pe= 0044

Expectations SE=.06 SH=06

Poaitive Time Use M=278 M=2.90 -1.49 L] P=139
SE=09 SH= 0

Educational BM=31.385 M=4. 06 -4 335 191 P=.0{0

Cornmuimen: SE=07 SEO7

Walues M=3,67 M=3.Ef 1,55 191 P, (X
SE=07 EEO7

Social M=31.53 M=3.67 2,63 191 Pre= 000

Competencics SE=07 BE=A7T

Pogitive Identity M=283 M=332 =443 191 P= (0
SE=10 SHe= (%

grams targeted at parents that include such assets as:
support, empowerment, boundaries and expectations,
positive time use, educational commitment, values,
social competencies, and positive identity.

When children receive these types of assets from
adults, previous findings show that they are better able
to make choices that enhance their wellbeing and
future potential (Eccles & Gootman, 2002; Keith, et
al., 2002; Keith & Perkins, 1995). This study seems to
suggest that this parent education program can help
parents learn and perform the behaviors needed for
asset development in adolescents.
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eXtension: A High Tech Resource for Improving

Financial Security

Barbara O’Neill, Jane Schuchardt, Debra Pankow, Nancy Porter, Sharon Seiling, Judy Branch,

and Jacque Miller

eXtension (pronounced ee-extension), at www.extension.org, provides just-in-time information via the Internet at
every hour of every day year-round. Creating eXtension content are Communities of Practice (CoPs). virtual
groups of subject matter specialists who collaborate online to review existing publications, create new docu-
ments, answer consumer questions, and maintain resources. Financial Security for All (FSA) is among the first
wave of eXtension CoPs and was selected to lead eXtension work because online learning tools were already
developed and widely used through the national Cooperative Extension initiative Financial Security in Later
Life. This article describes the organization and features of the FSA CoP.

Introduction

As never before, financial security, the ability to meet
day-to-day expenses while saving and investing for
tomorrow, is on the agendas of individuals, families,
policy makers and government, and non-profit and
business leaders. Now a new Cooperative Extension
Internet-based service will provide convenient access
to people interested in personal finance topics.
eXtension (pronounced ee-extension) is designed to
provide just-in-time information and learning oppor-
tunities to people via the Internet 24-7-365; i.e., at
every hour of every day year-round (Meisenbach,
2006; Mission, 2005).

Creating the content eXtension will offer when it goes
public are Communities of Practice (see
http://cop.extension.org/wiki/eXtensionCommunities:
Community Portal). Communities of Practice (CoPs)

are virtual groups of subject matter specialists who
collaborate online to review existing Extension publi-
cations, create new documents, answer consumer
questions, and maintain resources to insure that the
most current information is available in their particu-
lar subject matter area.

Initially funded through state and federal dollars, and
eventually with additional resources from non-gov-
ernment partners, eXtension is designed to comple-
ment place-based Extension education. With Ask the
Experts (ATE) and Frequently Asked Questions
(FAQ) features, anyone with Internet access can con-
nect with unbiased, timely, and science-based learning
opportunities. Through a process called skinning, a
type of graphical user interface that allows Web devel-
opers to create different looks for Web site windows, a
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learner’s first interaction will be with their local
and/or state Extension office, even though the
resource may originate from a land-grant university
anywhere in the nation. For more details about
eXtension, go to http://about.extension.org/about and
http://about.extension.org/wiki/Mission.

The Financial Security for All (FSA)
Community of Practice (CoP)

Financial Security for All (FSA) is among the first
wave of eXtension Communities of Practice (CoPs)
and was the second one released with a “soft (internal)
launch” in late 2006 and a public launch in 2007—
Horse Quest was the first CoP launched in 2006.
Following a national call for proposals, it was select-
ed to lead eXtension work because a number of online
learning tools were already developed and widely
used through the national Cooperative Extension ini-
tiative Financial Security in Later Life or FSLL (see
http://www.csrees.usda.gov/fsll). The leaders of the
FSA CoP, as with the other eight pioneer Communities
of Practice (see http://cop.extension.org/wiki/
eXtensionCommunities:Community Portal), had a
history of working together in various ways, collabo-
rated to respond to eXtension’s call for proposals, and
assembled a group of professionals who could create
and maintain content resources in their subject matter
area of expertise. The FSA CoP officially began when
eXtension awarded them a start-up grant administered
through North Dakota State University in 2006.

Three distinct Communities of Interest (Col), or user
groups, were developed as part of the FSA CoP by
contacting Extension family economics specialists
and agents throughout the United States and inviting
them to participate. The names and subject matter
focus of the three Cols are as follows:

Financial Security in Later Life—baby boomers and
people facing a retirement income gap (especially
women, minorities, and employees of small business-
es, including agricultural industries) and older adults
striving to preserve and transfer wealth.

Financial Stability—people who are financially vul-
nerable due to personal and family transitions, bank-
ruptcy, loss of a job, health crises, low-wage employ-
ment, limited incomes, and/or overwhelming debt.

Youth Financial Literacy—youth of all ages and par-
ents, teachers, and others working with youth.

The CoP interacts with Communities of Interest (i.e.,
online users) in a variety of ways: featured resources,
discussion boards, Ask the Experts (ATE), interactive
learning modules, FAQs, etc. Consumers benefit by
easily accessing the expertise and resources of
Extension professionals nationwide. They receive cur-
rent, unbiased, research-based information and
answers to their specific questions.

The leadership group for the FSA CoP is: Chair -
Debra Pankow, North Dakota State University;
Financial Security in Later Life - Nancy Porter,
Clemson University; Financial Stability - Sharon
Seiling, The Ohio State University; Youth Financial
Literacy - Judy Branch, University of Vermont;
Frequently Asked Questions - Jacque Miller, Colorado
State University; and Ask The Experts - Barbara
O’Neill, Rutgers University. Jane Schuchardt,
National Family Economics Program Leader at
USDA, is the United States Department of Agriculture
Cooperative State Research, Education, and Extension
Service (CSREES-USDA) liaison. The CoP leader-
ship team develops policies, procedures, and methods
to best interact with the Communities of Interest (i.e.,
users of information that the Communities of Practice
create and maintain).

The FSA CoP is comprised of over 60 land grant fac-
ulty and state, regional, and county Extension profes-
sionals, representing 37 states and one territory (see
Figure 1 on Page 18). Members will be added as the
CoP develops, including representatives from other
institutions, businesses, agencies, and organizations as
appropriate. Members of the CoP have verified their
support of the vision, goals, and guiding principles of
eXtension.

Financial Security Community

The Financial Security in Later Life community
evolved from the national Extension initiative,
Financial Security in Later Life (FSLL). FSLL was
approved by the Extension Council on Organization
and Policy (ECOP) in October 2000 and launched in
2002. Its initial goal was to strengthen the Cooperative
Extension System’s capacity to deliver personal
finance education to improve the financial security of
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older adults. FSLL also provided a model for
Extension to more efficiently serve educators, as well
as consumers, in technologically improved ways that
provide accurate and just-in-time information. A
National Initiative Management team co-chaired by
Nancy Porter, Extension Specialist at Clemson
University, and Jane Schuchardt, National Program
Leader for CSREES, guided the development of the
initiative, which used a technological approach to
facilitate multi-state and multi-institutional collabora-
tion, document impacts, and increase program visibil-
ity. It served as a model for the use of the Internet for
program design, delivery, and evaluation and selected
initiative programs that are now being transitioned
into eXtension, (Porter, DeVaney, Poling, Stum, &
Schuchardt, 2005).

Initially, FSLL focused primarily on providing profes-
sional development training materials, curricula, pro-
gram materials, and resources to educators online.
Web-based educator resources provide needed pro-
gram materials while allowing educators flexibility in
utilizing newer technological delivery formats or more
traditional methods, such as workshops and seminars,
to best meet the needs of audiences. In addition, the
initiative provided an online system for aggregating
the impacts of programs delivered in various formats
(Porter, et al., 2005). Currently, initiative programs
and information are being designed for direct online
consumer access.

Financial Stability Community

The Financial Stability component of the FSA CoP
addresses basics of money management, including
prevention and/or recovery from financial crises. The
site includes a basic money management curriculum
for bankruptcy filers with lessons on spending plan,
understanding and selecting insurance policies, and
money management techniques such as tracking
spending, managing debt, creating a fund for
unplanned expenses, and building a savings account.
A large array of other print and interactive materials is
also available on specific money management topics.

The Financial Stability team includes county, region-
al, and state educators, from across the country, with
experience in teaching basic financial management
concepts and an interest in the economic well-being of
people across the lifespan. These educators contribute

to, review, and monitor educational materials avail-
able through eXtension, supply answers to FAQs, and
are available to answer individual questions through
the Ask the Expert feature of the Web site.

Youth Financial Literacy Community

Youth Financial Literacy is the third of the three dis-
tinct Communities of Interest addressed in the FSA
CoP. There is considerable Extension published infor-
mation, as well as other reliable resources (see
http://www.jumpstart.org), documenting the need for
financial education for youth. The first challenge for
the youth subgroup was to pull these resources togeth-
er to share with the public by building a national “vir-
tual” team that interacts through instant messaging,
net meetings, blogs, the CoP wiki (an online Web por-
tal for eXtension CoP members that facilitates the
review and editing of documents), as well as tradition-
al distance communication methods—telephone con-
ferencing and e-mail.

Membership in the youth subgroup, as well as the
other CoPs, is fluid as the CoP attracts new profes-
sionals and loses members when their positions and
responsibilities change. Most of its members have
chosen to focus on one or more of three work commit-
tees: Frequently Asked Questions (FAQ), Ask the
Experts (ATE), and Featured Resources Review. Some
members have not yet committed to a specific role and
have chosen to declare their interest overall and “vir-
tually lurk™ until schedules and responsibilities
become clarified. Youth sub-group members are also
involved in creating interactive learning modules,
dredging information in publications to ask and
answer FAQs, and responding to questions sent to Ask
the Experts (ATE).

Frequently Asked Questions

A function of eXtension is the Frequently Asked
Questions data base. It collects questions that are
asked and answered on a continual basis and reduces
duplication of efforts across the Extension system.
Cooperative Extension, as a system, collectively
expends many resources helping clients find answers
to their questions and many of those questions are
asked over and over, by different people in different
counties and states. Frequently asked financial ques-
tions have been organized so that consumers can self-
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search information about topics such as banking,
budgeting, children and money, credit, debt, identity
theft, employee benefits, estate planning, home own-
ership, taxes, insurance, and investing.

A complete list of key words for FAQ searches can be
found in Table 1. Users are provided with responses to

Table 1. List of Key Words for the Financial Security
for All (FSA) Community of Practice (CoP), Ask The
Experts (ATE), Frequently Asked Questions (FAQ),
and Featured Resources

1. Budgeting

2. Children and money
3. Consumer education
4. Consumer credit

5. Debt and bankruptcy
6. Emergency funds

7. Employee benefits

8. Estate planning

9. Financial institutions
10. Financial planning process
11. Goal-setting

12. Health finance

13. Home ownership

14. Identity theft

15. Income taxes

16. Insurance

17. Legal topics

18. Lifestyle transitions
19. Long-term care

20. Money emotions

21. Net worth

22. Predatory lending
23. Retirement planning
24, Saving and investing
25. Talking about money

questions that have been reviewed by experts from
across the Extension system. Responses to the FAQs
include links to selected materials to provide addition-
al information related to a question. These Featured
Resources first undergo a thorough peer review to
insure they are current and accurate. For further infor-
mation, and to view examples of FAQs, see
http://faq.extension.org.

Ask the Experts

Users of interactive web sites expect personalized
services such as timely answers to their questions. A
value-added feature of the FSA community is the abil-
ity of users to pose a financial question to a volunteer
panel of experts who are CoP members. These ques-
tions are then reviewed, edited into a more generic for-
mat, and posted as FAQs. Twenty-six personal finance
topics (see Table 1) are used to organize the Ask the
Experts (ATE), Frequently Asked Questions (FAQ),
and Featured Resources sections of the FSA CoP.
Users simply select a topic of interest and an expert to
whom to address their question. They receive a reply
within an hour stating the expert panelists are univer-
sity faculty with full time job responsibilities and will
answer their question as soon as possible.

Other

The following disclaimer is used to inform consumers
about the educational nature of the information pro-
vided: “As Extension educators, our goal is to provide
you with basic information to make informed deci-
sions about your financial future. We do not provide
specific financial advice. For this purpose, you will
need to consult with an appropriate financial services
provider (e.g., financial planner, tax consultant,
lawyer, insurance agent).” To keep the workload asso-
ciated with the ATE feature manageable, users are also
advised to ask no more than one question per month.

Expert panelists are advised to keep their answers
brief (3 to 5 sentences) so as not to invite multiple fol-
low-up questions. In addition, provide generic,
research-based financial information that presents
alternative strategies and/or pros and cons and suggest
the use of professional advisors for complex situa-
tions. Answers to consumer questions provide factual
subject matter content and non-commercial resources
for additional information. They also provide several
viable options but do not tell consumers what to do or
recommend specific products or providers.

Experts are asked to deflect all requests where con-
sumers want someone to tell them where to put their
money or other very specific, individual actions. They
should also include links to Featured Resources with-
in the FSA CoP and appropriate learning tools such as
Legally Secure Your Financial Future and Investing
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For Your Future. Responses to queries also reference
online resources available through the CoP. Additional
ATE guidelines can be found in Table 2.

Table 2. Guidelines For Ask The Experts

*Subject areas (key words) will reflect the
subject matter content of the FSA Web site.

eIdeally, 3 to 5 experts will be secured for
each ATE subject area (e.g., credit, investing).

*Experts will be asked to serve a 2-year term
(starting from when the FSA Web site goes
live) and can reapply to serve again for as long
as they are interested.

*Experts should be financial management spe-
cialists or county Extension faculty who focus
their work primarily on financial management
programming. Credentials like a Ph.D., CFP,
and AFC are desirable but not required.

*Once an ATE question is completed, it is for-
warded to the FAQ system for peer review and
posting as an FAQ if it is deemed to be of
broad interest to eXtension users.

Summary

eXtension provides a new paradigm for Cooperative
Extension program delivery in the family economics
field and other subject matter areas. Consumers now
have the benefit of materials developed by Extension
professionals nationwide as well as the opportunity to
get personalized feedback on topics of interest through
the Ask the Experts and Frequently Asked Questions
features. Part of the excitement and challenge of work-
ing in the eXtension system is creating a new culture
in communication and interaction and, as with all cre-
ative processes, it takes time. This article was written
several months before the official launch of the FSA
CoP. Through the hard work and dedication of both
eXtension CoP content experts and Information
Technology staff, the system is up and running.
Bookmark http://www.extension.org and visit often.
For details about the current status of the Financial
Security for All Community of Practice, contact Dr.
Debb Pankow, FSA CoP chair, at
Debra.Pankow(@ndsu.edu.
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2006 Mary W. Wells Diversity Award

Kaysville Community Apartments —
Making A Difference

Joanne Marie Roueche (Utah)

Kaysville Community Apartments are low-income,
subsidized housing. Half the residents are
Hispanic. All families are very low-income.
Extension helped develop community gardens, and
14 youth and 10 adults received new bicycles.
Adults used the bicycles as transportation to work.
In addition, Wonderful Outdoor World Camps were
held.
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Selected FCS Journals

Compiled by Jennifer Abel, Virginia Cooperative Extension

1t is possible only to list a fraction of the family and consumer sciences journals in this space. For a compendium of available journals on family and consumer sci-

ences and related topics, visit: http.//hec.osu.edu/people/shanna/scficompweb.htm

Family and Consumer Sciences Research Journal

A publication of the American Association of Family and Consumer Sciences
http://fcs.sagepub.com/

Send four copies of manuscripts to: Jane E. Workman, Editor, Family and
Consumer Sciences Research Journal, Fashion Design and Merchandising
Program, Southern Illinois University, 311 Quigley Hall, Carbondale, IL 62901-4318
A manuscript review fee of $40 must accompany the manuscript when it is sent
to the Editor. Check the web site for issue themes and manuscript submission
deadlines.

Financial Counseling and Planning

This journal of the Association for Financial Counseling and Planning Education
is published twice a year.

Consult www.afcpe.org or direct inquiries to Frances C. Lawrence, Ph.D.;
Louisiana State University, School of Human Ecology; Baton Rouge, LA 70803;
Phone: 225-578-1726; flawrence@lsu.edu.

Research concerning financial management subject matter and counseling tech-
niques and tools are written by academicians in a number of fields. All articles
are blind-reviewed and publication decisions are the responsibility of the editor.

Journal of Extension

The Journal of Extension (JOE) is the official refereed journal of the U.S.
Cooperative Extension System. It seeks to expand and update the research and
knowledge base for Extension professionals and other adult educators to improve
their effectiveness. JOE is an electronic journal, available only on the World
Wide Web at www.joe.org.

Published six times per year (February, April, June, August, October, December)

Journal of Family and Consumer Sciences: From Research to Practice
A publication of the American Association of Family and Consumer Sciences
400 N Columbus Street, Suite 202, Alexandria, VA 22314

Ph: 703-706-4600  F: 703-706-4663  staff(@aafcs.org  www.aafcs.org
Published four times per year (January, April, September, November)

Journal of Family and Consumer Sciences Education

Send all manuscripts and related inquiries to:

Cecilia Thompson, University of Arkansas, 100 Graduate Education Building,
Fayetteville, AR 72701; Phone: 479-575-2581; email: cthomps@uark.edu.

The Journal of Family and Consumer Sciences Education (JFCSE) is published
as a full-text electronic journal beginning with Volume 17. The purpose of
JFCSE is to facilitate communication among members of the family and con-
sumer sciences education professional community. JECSE publishes original
research and other manuscripts such as literature reviews, conceptual and theo-
retical essays, position papers, and reports of innovative practice. JFCSE encour-
ages submission of research papers representing alternative modes of inquiry.
Authors should include a strong implications section for educational practitioners.

Journal of Nutrition Education and Behavior

The official publication of the Society of Nutrition Education, it is published six
times a year (January, March, May, July, September, November).

For more information contact:

Stephanie Wallner, Managing Editor

Journal of Nutrition Education and Behavior

Colorado State University

502 W. Lake Street, Campus Delivery 1571

Fort Collins, CO 80523-1571

Ph: 970-491-3060 F: 970-491-7252 managingeditor@jneb.org  www.jneb.org
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Family and Consumer Sciences:

From Agrarian and Industrial Economies to

a Knowledge Economy

Cynthia B. Torppa and Rebecca J. Travnichek

America has encountered several major economic changes over time. The field of Family and Consumer
Sciences has evolved to keep pace with the changes occurring in the American economy. Keeping pace has meant
changing what we do, how we do it, and to whom our programming is directed. Through it all, Extension Family
and Consumer Sciences educational programming has remained insightful and has impact on individuals across

the nation.

Introduction

The field of Family and Consumer Sciences (FCS) has
survived and thrived through a number of challenges
during the last 200 years, some welcomed, some not.
As we move forward in the new millennium, it is a
good time to look back at our roots, consider current
successes, and think about the accomplishments yet to
come. With that in mind, the purpose of this article is
three-fold:

1. Look back over history in order to understand the
values and mission that underlie the FCS field.

2. Discuss the role FCS can serve in our world and in
our communities now.

3. Suggest areas for future efforts that will strengthen
and maintain FCS contributions to our nation’s prosper-
ity and well-being.

Our History

Throughout most of the history of the civilized world
and the early years of our nation, higher education was
only available to wealthy, ruling families. But in the
United States, consistent with democratic principles, a
unique educational system—the land grant college sys-
tem—was created by the Morrill Act of 1862. In con-
trast to traditional European institutions of higher edu-

Cynthia B. Torppa, Ph.D., Assistant Professor and Specialist,

cation that served the needs of the privileged and pro-
fessional classes, land grant colleges were designed to
serve the masses. Justin Morrill indicated land grant
colleges were created to teach the “nonsedentary pro-
fessions” (Lewis-Rowley, Brasher, Duncan, & Stiles,
1993). Extending this philosophy beyond the walls of
the academy, the Smith-Lever Act of 1914 created the
Cooperative Extension Service. The purpose of the
Extension service was to extend to all citizens, the
knowledge created within land grant institutions in the
fields of home economics, agriculture, and other relat-
ed subjects (Arcus, 1995; Lewis-Rowley, et al., 1993).

Prior to the creation of the land grant system, little for-
mal education or research in the discipline known as
Family and Consumer Sciences was done, although a
few lone attempts were made. For example, Benjamin
Thompson, in the late 1700s, proposed a plan to create
and disseminate information for the benefit of families
based on applying scientific principles to the study of
the home. In 1837, the first program in “domestic econ-
omy” was established at Mt. Holyoke College in
Massachusetts. And in 1840 Catherine Beecher helped
to establish formalized domestic education with her
book, “A Treatise on Domestic Economy” (Arcus,
1995, Lewis-Rowley, et al., 1993).

Coinciding with the establishment of land grant col-
leges, interest in domestic education increased in the

The Ohio State University Extension Center at Lima,
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mid 1800s. The increased interest was stimulated by the
desire to learn the most effective ways to manage the
home and family through the application of science to
domestic issues, and by the need to support families as
they moved westward to fulfill our manifest destiny.
Concern for domestic education also increased around
the mid 1800s because of a greater awareness of the con-
nection between problems in family life and problems in
society. Finally, with the Smith-Lever Act of 1914 and
the hiring of home economists to take educational pro-
gramming into the community and homes, postsec-
ondary education in family programs expanded during
most of the twentieth century (Lewis-Rowley, et al.,
1993).

Family and Consumer Sciences in Today’s
Society

In recent years, federal, state, and county support for
higher education has eroded, and budget cuts have trig-
gered restructuring at many universities around the
nation. In some cases, Family and Consumer Sciences
programs have received disproportionate cuts. Despite
these challenges, however, there is a greater need today
than perhaps ever before in the history of our nation for
programs that support families (Battelle Institute, 2005;
Kellogg Commission, 2000). As was true when our
nation was settled and developed, families remain the
bedrock on which our communities and societies are
founded. But today, many families in our nation are
struggling to accomplish the basic tasks required to sur-
vive and to raise the citizens of the future.

A brief overview of some of the social issues plaguing
our nation reveals the broad scope of serious challenges
contemporary families face. For example, a high rate of
divorce affects not community needs” (http://scholar-
shipof engagement.org). Clearly, Extension has been
practicing scholarship of engagement since its inception
as an integral part of its mission.

There is no question that colleges and universities, espe-
cially land grant universities, are accepting Boyer’s
(1996) challenge to “connect the rich resources of the
university” (p. 11) to community needs and problems
(Sandmann, 2002; Maurrasee, 2001). Moreover, the
important role to be played by Extension was acknowl-
edged in the Kellogg Commission’s 2002 report on the
Future of State and Land Grant Universities:

“The traditional mainstays of extension on our campus-
es, agriculture and food, need to be renewed. In the most

important way imaginable, our universities need to
return to their roots in rural America with new energy for
today’s new problems. Despite the nation’s massive
investment in health care, an enormous agenda remains
before us. It need hardly be said that we need a new
emphasis on urban revitalization and community renew-
al comparable to in its own way to our rural development
efforts in the last century. We need to pay attention to the
new challenges facing children, youth, and families in
the United States. Finally, we need to redouble our
efforts to improve and conserve our environment and
natural resources” (p. 14).

Additional support for these ideas is found in a study of
the economic impact that Extension has in Ohio. The
study was commissioned by Ohio State University
Extension from The Battelle Institute, one of the world’s
largest independent research institutions. The Battelle
Report documented a number of economic benefits, over
and above the benefits derived from Extension’s transfer
of scientific knowledge and functional expertise
(Battelle Institute, 2005). Specifically, the annual direct
and indirect impact OSU Extension generated included
$159 million in economic output in Ohio; 1,918 jobs that
generated $64 million in personal income for Ohio resi-
dents; and $4.8 million in state tax revenues. Most
importantly, these findings clearly demonstrate the criti-
cal role Extension serves in the university and the state,
and the continuing relevance of Extension to residents of
the state of Ohio.

While these findings were derived from a study of Ohio
State University Extension, it is likely that similar results
would be found for other states’ Extension programs as
well. Of crucial importance to members of the National
Extension Association of Family and Consumer
Sciences (NEAFCS), is the knowledge that Family and
Consumer Sciences is a critical element in Extension
systems, and that Family and Consumer Sciences profes-
sionals make substantial contributions to the economic
well-being of citizens in their states. Extension and
Family and Consumer Sciences remain as critical to our
nation’s success today as they were at their inception.

Implications for Extension

The field of Family and Consumer Sciences (FCS) has
evolved and continues to evolve—in program delivery,
methods of communication, and dissemination of impact
and evaluation research through the Journal of
Extension, Journal of NEAFCS, and other professional
journals. Just as a predominantly agrarian economy gave
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way to the industrial revolution, the industrial-based
economy is evolving into a knowledge-based economy.
That is, where once commodities and their manufacture
into products served as the foundation of families’ and
communities’ economic well-being, now knowledge and
information are the currency on which families, and
through them, communities, are built and sustained. As
the human capital of Extension audiences increases, so
does that of FCS professionals. New skills and knowl-
edge are needed by individuals to build their human cap-
ital in a fast-paced, changing knowledge-based econo-
my. The human capital development of FCS profession-
als must increase at a greater rate than it ever has before.
Concomitantly, developing individual’s human capital
has risen to prominence as the target goal to be achieved
for ultimate success.

Human capital refers to an individual’s knowledge, abil-
ities, and skills that facilitate occupational, service, and
personal accomplishments; as well as to the somatic and
psychological health that contributes to a sense of robust
well-being (Coleman, 1995; Furstenburg, Jr. & Hughes,
1995; lyigun & Owen, 2006; Litschaka, Markom, &
Schunder, 2006; Vemuri & Constanza, 2006). Measures
of human capital often include educational attainment
(of self and/or parents), financial status (of self and/or
parents), and occupational and social skills.

Given that Family and Consumer Sciences developed
and formed during the agrarian and industrial
economies, does FCS remain current and relevant in
today’s new knowledge economy? The answer is a
resounding “Yes!” The types of programs currently
offered by Family and Consumer Sciences professionals
are more relevant than ever. Even the brief overview of
social issues contemporary families face highlights the
importance of the Family and Consumer Sciences pro-
grams that keep us not only relevant, but on the cutting
edge of useful and dynamic education. Indeed, many of
the programs we have always offered, as well as the new
programs we have and continue to develop, create the
human and social capital needed to keep America’s col-
leges and universities engaged in solving the kinds of
public problems Boyer (1996) discussed.

Clearly, several critical elements encompassed in the
definition of human capital are consistent with the goals
of traditional Family and Consumer Sciences program-
ming. Indeed, these elements can be argued to parallel
traditional programming efforts in Human Development
and Family Sciences, Consumer Sciences, and
Nutrition/Health Promotion. Moreover, an emphasis on

creating human capital opens the door to new program-
ming opportunities with a strong potential to produce
outcomes critical to individuals’ and families’ success in
the knowledge economy.
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Young Adults’ Expectations for Marriage:
Then and Now

Cynthia B. Torrpa and Nancy Recker

Expectations for marriage have been found to predict marital success. In this study, contemporary college stu-
dents’ essays describing their future marriages were content analyzed to discover whether evidence that two
relationship philosophies, originally described in the mid-nineteenth century, continue to influence expectations
for marriage in the 2 1st century. We found evidence that both sets of expectations are held, although the “overt-
ly expressive” philosophy, characterizing relationships in the 1960s, appeared to have a stronger influence on

current marital expectations.

Introduction

At the turn of the twentieth century, the idea of
divorce was scandalous. By the early 1960s, divorce
was encouraged if a marriage interfered with an
individual’s ability to achieve self-actualization.
Today, the demonstrated benefits of marital stability
for individuals, businesses, and society have moti-
vated teachers, community leaders, and even politi-
cians to call for programs that support couples in
preventing divorce (Amato & Cheadle, 2005;
Burman & Margolin, 1992; Forthofer, Markman,
Cox, Stanley, & Kessler, 1996; Previti & Amato,
2003; Waite & Gallagher, 2000).

Over the roughly 200 years of our nation’s exis-
tence, changing social conditions and norms
allowed the frequency of divorce to rise from near
zero to roughly 40 percent. During the last 50 years
or so, researchers have discovered that entering
marriage with unrealistic expectations contributes to
marital dissatisfaction, distress, and often divorce.
Leaderer and Jackson (1968) may be credited with
starting this line of research when they described the
myths about marriage that many people erroneously
believed. Subsequently, research documented the
idea that unhappy couples held unrealistic expecta-
tions about marriage and those expectations hurt
their chances for developing marital satisfaction

(Crosby, 1985; Epstein & Eidelson, 1981). In addi-
tion, unrealistic expectations for marriage have
beenlinked to truncated and self-limited searches for
appropriate mates (Cobb, Larson, & Watson, 2003;
Larson, 1988). Restricting one’s search for a mate to
only those individuals who fit predetermined crite-
ria limits young adults’ opportunities to expand their
knowledge about interpersonal relationships as well
as their understanding of themselves and their
unique potentials.

Expectations for marriage have evolved along with
changing social conditions. As the 1800s gave way
to the 1900s, “how to” books stressed rigorous char-
acter improvement, and social etiquette comple-
mented homespun wisdom on conducting oneself in
a virtuous marriage (Covey, 1990). A few decades
ago, popular magazines were a common source of
relationship advice and information (Kidd, 1976).
Currently, mass media such as television, movies,
and music videos are implicated in creating unreal-
istic beliefs about what relationships are supposed
to be like (de Souza & Sherry, 2006). Despite the
power of mass media, findings from studies of mar-
ital expectations conducted over the last 25 years
suggest that many of the beliefs about how mar-
riages should work that continue to shape our 21st
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Century thinking may be reflections of either the
pre-World War II era or the cultural revolution of the
1960s. What were pre-WWII and 1960s expecta-
tions? In 1976, Virginia Kidd published a study
summarizing the kinds of relationship advice
offered in popular magazines from the early 1950s
to the mid 1970s. Relationship advice prior to the
1960s conveyed the idea that a good marriage was
characterized by the appearance of harmony—if it
looked like a happy marriage, it was a happy mar-
riage. Inherent in this view was a focus on “appear-
ance” over “substance.” That is, advice centered
around helping mates project the right image to oth-
ers, nearly to the exclusion of concerns about char-
acter development or the socioemotional health of
the family. Readers were encouraged to look and act
like happy families by avoiding conflict and strife
and by adhering to semi-formalized, socially pre-
scribed gender roles in which mates were told to set
aside their individual needs and desires in order to
maintain domestic harmony. Many articles of this
era provided “10 Easy Steps” to a happy marriage,
thereby emphasizing surface characteristics and
superficial dimensions of relationships.

In sharp contrast, relationship advice throughout the
1960s era stressed the importance of being one’s
genuine self, and consequently, of expressing any
and all disagreements for the sake of authentic har-
mony, achieved through open expressions of con-
flict. It was during this era that the idea that honest,
open expressions of one’s thoughts and feelings
would create harmony came to be held as a cultural
truism (Katriel & Philipsen, 1981).

Both of these relationship philosophies can create
some extremely polarized and/or unrealistic ideas
about how marriage works. To the extent that such
ideas can be replaced with less extreme and more
functional ideas, couples should be more likely to
achieve success in creating a healthy and stable
marriage.

Objectives

Although a variety of premarital factors that influ-
ence subsequent marital quality and stability have
been identified (Holman, Larson, & Olson, 2001),

unrealistic beliefs and expectations may be particu-
larly amenable to influence through education
(Carroll & Doherty, 2003). Indeed, couples often
reported that clarifying expectations is a helpful part
of premarital training (Stanley, 2001). The purpose
of this study is to examine the extent to which the
two previously identified relationship philosophies
and their associated sets of unrealistic expectations,
continue to influence young adults today, and how
to discuss possible ways for Extension educators to
use this information in programming.

Methods
Sample

Participants were students in introductory level
courses at a regional campus of a large Midwestern
university. Informed consent was obtained and data
were collected during fall quarters over a two year
period. Of the 329 students who participated, data
from only 309 were used (participants were exclud-
ed if they were currently or had previously been
married or if they reported themselves to be from a
non-North American culture). Of those responding,
most intended to marry (n = 266), with only 23 stat-
ing they would not. Participants’ average age was
19.43 (sd = 2.94, range 17 to 41), more than half of
the participants who reported their gender were
female (n = 177). Most participants reported them-
selves to be from middle class backgrounds (n =
153) although participants also reported themselves
as being from working class/blue collar (n = 50),
lower middle class (n = 24), upper middle class (n =
74), and wealthy or privileged class (n = 3) families.
Almost all participants reported themselves to be
white (n = 288).

Participants represented a wide range of relationship
types. Seventy-eight individuals were currently
involved in romantic relationships; whereas 60 were
currently in love and moving toward marriage
(Table 1). Many were casually dating one or more
individuals or had recently ended a serious relation-
ship (five participants did not answer this question).
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Table 1. Current Relationship Status

Currently involved in

romantic relationships Currently in love

Casually dating one
or more individuals

Recently ended a

serious reltionship Other

78 (25%) 60 (19%)

73 (24%)

27 (9%) 66 (21%)

All participants had experienced at least one serious
romantic relationship (Table 2), although some had
experienced two or more such relationships (six par-
ticipants did not answer this question).

Survey and Essay Process

A two part survey instrument was created for this
study. First, participants were asked to write an essay
or story explaining how they envision their future
marriage. After completing their essays, participants
were asked to complete a questionnaire with demo-
graphic questions.

Content Analysis

Two coders independently read each of the partici-
pants’ essays and constructed a list of expectations
contained in the stories. When the two lists were sub-
sequently compared, they were found to be remark-
ably similar. Out of 38 original categories identified,
only 6 were unique to one or the other coder, and 3
addressed the same expectation that had been given a
slightly different name by one of the coders.
Consensus was reached about how to label and inte-
grate these minor differences and a coding manual
was created from the finalized list of categories and
examples that illustrated them.

Following the creation of the coding manual, the two
coders began the process of identifying expectations
found in each participant’s essay. The first time an

Table 2. Previous Relationship Experience

expectation was found in an essay, it was noted.
Subsequent inclusions of the same expectation were
not marked. During the roughly two month period in
which the coding was completed, the two coders met
three times to compare the reliability of the judgments
they were making. To control for possible inflated reli-
ability scores due to chance agreement on the most
frequently encountered categories of expectations,
Scott’s pi was used to assess reliability. Scott’s pi coef-
ficients ranged from .88 at the first comparison, to .92
at both the second comparison and third comparison.

For the purpose of this study, the 28 categories of
expectations that were included in participants’ essays
10 or more times were included in analysis.
Expectations in these 28 categories were classified as
representing either the pre-WWII, the 1960s relation-
ship view, or were undifferentiated with respect to
which of the two views an expectation represented.

Findings

Expectations that reflected the idea that appearance is
more important than reality were classified as repre-
senting the pre-WWII view of relationships. Several
themes found were consistent with this view of mar-
riage (Table 3). The first and most common expecta-
tion concerned money and lifestyles. Many individu-
als described their future marriages as being centered
on material wealth (financial well being, luxurious
home, vacations, expensive cars, and having enough

Three serious

One serious romantic Two serious romantic

. . More than four
Four serious romantic

. . . . romantic . . serious romantic
relationship relationships . . relationships A )
relationships relationships
60 (19%) 125 (40%) 86 (29%) 24 (8%) 8 3%)
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Table 3. Frequencies of Themes Representing Pre-Marital Expectations

Percentage of essays that

Theme Frequency included this code
(n=309)
Pre-World War II Era View of Relationships
Material Wealth 107 35%
Physical Appearance 99 32%
Traditional Gender Roles 30 10%
Happily Ever After (ceremony, honeymoon) 21 7%
1960°s Era View of Relationships
Conflict, Compromise, Acceptance 111 36%
Open Communication 107 35%
Partnership/Best Friends 67 22%
Balancing Career & Child Rearing 50 16%
Non-Traditional Gender Roles 32 10%
Balance of Togetherness & Autonomy 18 6%
Not Perfect; Psychologically Complex 18 6%
Relationships Evolve 7 2%
General Themes (Themes that do not represent either relationship views)
Love & Romance as the Basis of Marriage 160 52%
Children 126 41%
Divorce 112 36%
Love will Conquer All 93 30%
Trust, Honesty, Respect 74 24%
Religion 32 10%
In-Laws 14 5%

money to buy all things desired). Similarly, manyindi-
viduals emphasized the importance of their future
mates’ physical appearance (s/he will be buff, blond,
etc.). Also, many young women and men stated their
future marriages would be enacted along traditional
gender lines. That is, wives will do the housework;
husbands will do the yard work, and so forth.
Interestingly, a large number of essays described the
wedding and honeymoon, but did not address the
nature of the marriage itself. This was reminiscent of
the fairy tale marriage—*...and they lived happily
ever after.”

Expectations that reflected the idea that marriages are
composed of individuals who must constantly negoti-
ate their unique roles with one another were classified
as representing the 1960s view of relationships. Many
ideas were found to support this view of relationships.
First, about one third of the essays contained the idea
that conflicts are inevitable, but with open and unre-
strained communication, compromise and acceptance
will prevail. Second, marriage is a partnership
between best friends, with similar values, that is based
on togetherness but that also includes some degree of
autonomy. Also frequently noted were themes indicat-
ing traditional gender roles would not be followed,
that balancing careers with child-rearing responsibili-
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ties was a substantial concern, mates were not expect-
ed to be perfect, and they might even come with some
psychological baggage. Finally, expectations that rela-
tionships change and evolve, and could even end in
divorce, were identified.

Some themes did not uniquely characterize either of
the relationship philosophies. These themes included
the idea that love and romance are the basis of mar-
riage, having and raising children is an inherent part of
marriage, concerns about divorce and fidelity, love
will conquer all, and that trust, honesty, respect serve
as the basis of a good relationship. A large number of
participants noted that their marriages will be guided
by religious principles. Finally, several participants
noted that marriage includes (for better or worse) rela-
tionships with in-laws.

Summary

The goal was to discover whether two relationship
philosophies, originally described in the mid-twenti-
eth century, continue to influence young adults’ expec-
tations for marriage in the 21st Century. Evidence sup-
ported both sets of expectations, although the more
recent view, characterizing relationships in the 1960s,
appeared to have a stronger influence on marital
expectations.

Implications for Extension

Findings indicate that pre-marital education helps to
create more realistic expectations for marriage that are
likely to contribute to a higher probability of appropri-
ate mate selection and successful marriage (Cobb,
Larson, & Watkins, 2003; Sharp & Ganong, 2000;
Stanley, 2001). Family and Consumer Sciences (FCS)
Extension Educators offer premarital programming
(and/or marital enrichment programming); therefore,
findings may be useful in several ways. First, FCS
educators may want to include activities in their pre-
marital or marriage enrichment programs to highlight
differences in unconscious expectations. For example,
learners could be asked to write an essay describing
their future marriage, which could then serve as
springboard for discussions about (a) evidence of
expectations that characterize the pre-World War II or
1960s views of relationships and/or (b) similarities
and differences between their own and the other per-
son’s expectations. Findings from previous research

suggest that simply learning to recognize there are
alternative views (and sometimes opposing ones)
about how to conduct marriage may be very helpful to
young adults. Often we are unaware of perspectives
that are inconsistent with our own, so simply creating
awareness that others may have quite different views
may be helpful. In addition, knowing about the two
sets of expectations can open the door to productive
conversations that allow the creation of less polarized
and extreme views. Finally, simply including knowl-
edge about the types of issues that can stimulate con-
flicts in marriage may help young adults to be more
sensitive to and capable of handling these issues, if
they develop in their future marriages.

Many high schools and college freshman orientation
programs are incorporating positive relationship sem-
inars into their courses of study. This research can help
Extension educators plan and prepare workshops deal-
ing with human relationship issues to be used with
high schools and colleges or other similar contexts.
Not only will such workshops create greater visibility
for Extension within our academic communities, but
perhaps, Extension educators will contribute to the
future well-being of marriage for individuals and their
communities.
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NEAFCS External Reviewers for Tenure,
Promotion and Publications

Your supervisor has asked you to provide a list of
out-of-state reviewers for your tenure or promo-
tion packet. Susan Morris (skmorris@umd.edu)
has updated a resource list for this purpose.
Detailed information about the expertise of each
reviewer and the tenure and promotion policies
of their particular universities and/or Extension
systems may be found on the NEAFCS Website.
Several have indicated that they are also willing
to review Extension publications. If you would
like to review for tenure, promotion or publica-
tions purposes, contact Susan Morris to complete
a reviewer form.

JOURNAL OF THE NATIONAL EXTENSION ASSOCIATION OF FAMILY AND CONSUMER SCIENCES * 2007

Page 27



Preserve @ Home:

Traditional Topic, Innovative Instruction Method

Carol Hampton and Joey Peutz

Consumer food safety and food preservation questions are common at University of Idaho Extension Offices
because Extension is the recognized source of reliable and current information. Many home canners are inexpe-
rienced and request educational programs but not all educators are knowledgeable in home food preservation
techniques. To address this need Preserve (@ Home, an interactive food preservation and food safety Web course,
was developed by University of ldaho Extension faculty. The course includes 13 lessons and incorporates on-
line text, visuals, handouts, and links to research-based Web sites. As a result, food preservation and food safe-
ty information is available as an interactive web-based course for Idaho and the nation.

Introduction

Consumer food safety, food preservation, and food
storage questions are common at Extension offices
throughout Idaho because Extension is recognized as a
source of reliable, research-based information. In 2005,
Extension faculty reported an average of 44 calls per
month on food safety and food preservation. Most food
safety and food preservation questions are answered
over the telephone, often during canning and food
preparation, allowing Extension to take advantage of a
teachable moment. Idaho Extension Educators are
noticing a new generation of home canners who are
inexperienced and may not have been trained in safe
home food preservation techniques. At the same time,
the demographics of Extension educators have changed
making it difficult to use traditional instructional meth-
ods. Currently, one in three Extension offices in Idaho
has a Family and Consumer Sciences educator who is
experienced in food safety and home food preservation
techniques; often one educator covers multiple counties
with limited resources.

University of Idaho Extension faculty frequently part-
ner with University of Idaho School of Family and
Consumer Sciences faculty to share resources and
expertise. A specific partnership developed between
Extension faculty and campus faculty when distance

education students seeking Family and Consumer
Sciences education certification, and out-of-state stu-
dents transferring to University of Idaho’s dietetic pro-
gram needed to complete an intermediate foods course
with a food preservation component. Campus faculty
was aware of Extension faculty’s expertise and
approached them to provide this component for stu-
dents. University of Idaho Extension educators utilized
correspondence courses from Colorado State
University Extension and Washington State University
Extension, but wanted a more interactive course.
Therefore, between the changing demographics of
home canners, lack of Extension faculty to teach food
preservation, and the need for campus students to
receive food preservation information, an internet-
based food preservation course was developed.

Purpose and Objectives

The purpose of the program was to teach individuals
home food preservation principles and skills without the
need to meet face-to-face. In meeting our program goal,
an internet-based food preservation instructional course
was designed. The Preserve @ Home course objectives
were as follows:

Identify impacts, causes, and prevention of foodborne
illness;

Carol Hampton, Assistant Professor & Extension Educator, University of Idaho Extension—Boundary County,
6447 Kootenai, Bonners Ferry, ID 83805, champton@uidaho.edu; (208) 267-3235

Joey Peutz, Associate Professor & Extension Educator, University of Idaho Extension—Canyon County,
501 Main Street, Caldwell, ID 83605, joeyp@uidaho.edu; (208) 459-6003
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Understand the relationship between food spoilage, food
safety, and food preservation; and

Gain knowledge in basic food preservation principles
and skills necessary to achieve high quality preserved
food products.

Program Development

A team of Extension Educators, School of Family and
Consumer Sciences campus faculty, and an Extension
food safety specialist adapted the researched-based
Washington State University and University of Idaho
Food Safety Advisor Volunteer Handbook (Hillers &
McCurdy, 2002) into an internet-based course entitled
Preserve @ Home. Experience among team members
included an expert in curriculum development of web-
based classes, experienced food preservation and food
safety educators, and a student experienced in utilizing
the Internet for classes. University of Idaho Educational
Communications web designers handled the technical
portions of the course. The course included the science
behind basic principles of food safety and food preserva-
tion, in addition to practical applications of the princi-
ples. A course syllabus clearly communicated expecta-
tion for students. Research by Johnson, Aragon, Shaik
and Palma-Rivas (2000) showed that students perceive a
higher level of satisfaction with courses that incorporate
both online text and student-to-student and student-to-
instructor interaction. Their research also showed the
key elements of the structure of internet-based course to
be (1) content expandability, (2) content adaptability,
and (3) visual layout.

Preserve (@ Home included 13 downloadable lessons.
Each lesson incorporated handouts, frequently asked
questions, and links to government and educational web-
sites on food safety and food preservation. Subject-spe-
cific terms within the text were linked directly to a glos-
sary, so definitions were just a click away. Students are
encouraged to develop a resource notebook using les-
sons and supplemental educational bulletins for future
reference. To facilitate student-to-student and student-to-
instructor interaction, a threaded discussion board and
weekly real-time chat were incorporated. As a result of
student feedback, lessons were released one week prior
to the scheduled chat. At the same time, the instructor
posted a question to the Discussion Board to initiate stu-
dent-to-student interaction. Students were encouraged to
post questions for reflection and discussion. After each
lesson, students complete a quiz to assess learning objec-
tives. A final exam and evaluation were also included in

the course. The program was supplemented with a 6-
hour hands-on laboratory experience. [If interested in
visiting the web-class, go to http://webct.uidaho.edu and
log in with the user id: foodguest ct and password:
food.]

Findings

Preserve (@ Home was piloted in the summer of 2004
with 15 students located in Idaho. To date, 74 students
ranging in age from 18 to 81 years of age and residing in
Idaho, Indiana, Montana, New Mexico, North Carolina,
and Texas completed the web-based course. In addition
three groups also completed the 6-hour hands-on labora-
tory experience. For most students, this was their first
experience with web-based learning. Course content and
format were evaluated using a retrospective pre-test for
all sessions. There was no differentiation between stu-
dents taking the course for academic credit and those not
taking the course for credit. Of the 52 students complet-
ing the course evaluation, 16 percent had no prior expe-
rience with food preservation while 21percent had 1-5
years, 10 percent had 6-10 years, and 52 percent had 11+
years of experience.

Students reported knowledge gained on how to preserve
high-quality products using a boiling water canner, a
pressure canner, dehydrator, and freezer. They gained a
greater awareness of food safety and foodborne illness,
the science behind food preservation techniques, and
proper techniques for food storage. As expected, stu-
dents with little or no experience reported significant
knowledge gained but reported less confidence than their
more experienced peers. Students with little to no expe-
rience who were able to participate in a hands-on expe-
rience reported both significant knowledge and confi-
dence gained.

On average, 75 percent of students regularly participated
in the discussion board and weekly chat and rated it very
helpful, but students who did not participate on a regular
basis rated it lower. As a result of course evaluations,
students are now being asked to facilitate one chat ses-
sion. According to a student host:

.1 felt more connected with the other students rather
than just an outsider. I have read literature that suggests
having the students facilitate the chats, but have never
actually been in an online course that does so. I now see
how beneficial it can be in building a community of
learners.
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Students rated the web-based format and feedback from
instructors as very helpful. Students reported only pos-
itive comments on the course format, including the fol-
lowing comments:

I liked the format .... I enjoyed working at my own
speed. I would print out the lessons and put them in a
binder so I have them for future reference. I liked get-
ting this up-to-date information, which helps with not
only my job, but at home as well.

...the flexibility, on-line chat

It teaches knowledge that is used every day. Like prop-
er handling of food, proper defrosting methods, and
storage of foods.

I have truly enjoyed this course and have learned so
much from it. I already feel more secure in answering
the many questions I get as a new FCS Agent. This was
also my first online class, so now I feel more confident
in taking other online classes in the future.

I took the class to "update" my knowledge in food
preservation and to participate in and analyze a web-
based class. I liked the consistent format, the use of
color, and the graphics of the lessons on the Internet
(the printable files were fine, too). I liked clicking on
the additional resources, i.e. Bad Bug Book and being
connected immediately. That made researching a topic
especially easy. 1 liked the glossary that was provided
prior to the lessons.

Course content evaluations indicated that:

63% felt very confident in pressure canning meats,
poultry, and vegetables.

71% felt very confident canning fruits, tomatoes, and
soft spreads.

75% felt very confident drying food products.
87% felt very confident freezing foods.

Students are much more aware of food safety and its
relationship to high quality home preserved products as
a result of Preserve (@ Home. As indicated on evalua-
tions, students reported several planned behavior
changes. Some of these changes included to always
vent their pressure canner, make altitude adjustments to
processing times, clean their cutting boards and count-

er tops better, change their dishcloth daily, and be more
cautious of food safety in general. Most students indi-
cated they would try new food preservation techniques
such as drying or pressure canning.

Implications for Extension

Extension has always been involved in sharing and
applying technology. However, only recently have we
truly embraced “information technology” as a viable
method of instruction for outreach to non-credit seek-
ing adults. As a result of Preserve (@ Home, research-
based food preservation and food safety education is
readily available in all Idaho communities and around
the nation. It has enhanced the ability of one educator
to cover multiple counties. It has proven a viable
method for distance education students and for commu-
nity members. It is also a valuable method in educating
county support staff and nutrition program assistants
who are the first responders to clientele questions.
Extension paraprofessionals and county staft who have
completed Preserve @ Home reported having more
confidence in answering food safety, food storage, and
food preservation questions.

Traditionally food preservation is taught as an experi-
ential program. It is the recommendation of the authors
that students enhance their Preserve @ Home experi-
ence with a day-long laboratory experience. The expe-
rience gained in developing, delivering, and participat-
ing in Preserve (@ Home allows Extension educators to
make informed decisions about future on-line course
development. University of Idaho Extension will con-
tinue to evaluate, expand, and improve the course.
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Program Delivery: Then and Now

Darlene Christensen, Carolyn Washburn, and Margie Memmott

Historic changes and similarities in Cooperative Extension program delivery modes were investigated. A review
of Plans of Work by Home Demonstration Agents during the 1920s-1950s was made. A personal interview with
a Family and Consumer Sciences agent, who has been in Cooperative Extension for 60 years, provided much
insight. Other historical sources and articles from the Journal of Extension were reviewed. Findings indicate that
delivery of Extension programs has evolved from one-on-one contacts and homemaker clubs to also include mass
media and technologically-based delivery. Although delivery methods have changed throughout time, the intent

and purpose of educating has stayed the same.

Introduction

Extension work, since its inception in 1914, was
developed to “consist of giving instruction and practi-
cal demonstrations in agriculture and home econom-
ics...” (Rasmussen, 1989. p. vii). In those early days
of Extension, the method of delivery was usually an
individualized or club instruction method
(Rasmussen, 1989; Seevers, Graham, Gamon, &
Conklin, 1997). Today Extension has evolved into an
education model with a wide array of ways to get the
message to the consumer.

Purpose and Objectives

The purpose of this article is to explore the changes in
Extension program delivery modes throughout the
years. The authors propose the following hypothesis:
delivery methods have changed but the intent and pur-
pose of educating has stayed the same.

Method

A review of plans of work by home demonstration
agents during the 1920’s-1950’s was made. A person-

al interview with a Family and Consumer Sciences
agent, who has been in Cooperative Extension for 60
years, provided much insight. Other historical sources
and articles from the Journal of Extension were
reviewed to provide an overview of the changes in
delivery modes throughout the years.

Findings

From its beginning in 1914, home economics
Extension programs were delivered primarily through
home demonstration clubs (Rasmussen, 1989; Seevers
etal., 1997). According to a 1928 Tooele County, Utah
Annual Report of Extension Work by the Home
Demonstration Agent:

“Meetings [of the local home demonstration clubs] are
called wherein the local people make known their
existing conditions and their needs, thus suggesting
the projects to be taken up the current year. The local
people select the most efficient women in their club to
act as project leaders .... These leaders receive their
instructions at leaders training classes and then, with
the assistance of the home demonstration agent, give
programs in their clubs” (Zollinger, 1928. p. 3).
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A few of the programs taught by club leaders and the
home demonstration agent during 1928 in Tooele
County included: installing new electric stoves (and
removing wood burning stoves), healthful undergar-
ments, rug making, and posture and shoes. The deliv-
ery mode was presenting to the county’s Extension
homemaker’s clubs. No effort was made to promote
the classes beyond club membership. Working with
the Extension homemaker’s clubs and other pre-exist-
ing community clubs was the only other delivery
mode the home demonstration agent used (Zollinger,
1928).

In the 1930s, demonstrations, exhibits, lantern slides,
and motion pictures gave life to the old saying “seeing
is believing.” These objective methods of Extension
teaching allowed for agents to demonstrate how to
carry out a practice. Demonstrations were most effec-
tive in reaching a larger audience and could be taken
to the farms and towns; however they required a large
amount of time. Extension exhibits were less time
consuming and were effective in stimulating interest
and sharing the knowledge of researched practices
(Rasmussen, 1989).

The lantern slides were a transparent slide projected
that could be seen by an individual or a group. These
lanterns expanded teaching with the use of photogra-
phy to an audience. These kits were mass produced
and made available to universities and schools. Use of
the lantern slides declined in the 1950s, giving way to
more modern dissemination of materials (Spindler,
1988).

Written methods of Extension delivery have been pro-
vided throughout time to give definite and detailed
information (Rasmussen, 1989). Bulletins, circulars,
magazines, and newspapers were effective ways to get
educational materials into homes. A 1927 study in
Ohio, Minnesota, and Wisconsin showed that 62 per-
cent of homes had received printed Extension materi-
als. Eighty-two percent said they read what they
received (Rasmussen, 1989; Seevers, et al., 1997).

Shultz and Riggs (1972) reported that in a West
Virginia study, homemakers said they preferred to
receive information from Cooperative Extension
through newsletters, magazines, and pamphlets. The
attraction was that they could were providing the

majority of programs in the counties. Agents served as
program organizers and facilitators.

In the 1960s, Extension agents were discovering the
importance of reaching larger audiences through mass
media (Bible, 1963). Rogers and Havens (1961)
reported that impersonal contacts made via mass
media reached twice as many Ohio homemakers as
personal contacts.

The 1980s brought the arrival of the technology age of
computers. Extension offices provided computer
access to those without a computer at home. The tech-
nology of television became a provider of knowledge
with programs, videotape, and video recorders
(Rasmussen, 1989).

As the 1980s arrived with the farm crisis, the “Rural
Route” hot line was conducted by Illinois Extension
Service. Other states had similar telephone programs
that were helpful in getting information to rural
America (Rasmussen, 1989).

In 1989, one study revealed that 13 state Extension
systems were using prerecorded messages to dissemi-
nate information. The number of calls in a state varied
from 100 to over 50,000 in that year. The most fre-
quently utilized prerecorded messages were in food
safety, nutrition, and parenting (Newman, 1999).

Interactive classrooms became a reality through tele-
phone lines, while cellular radio technology allowed
for mobile radio telephones. Programs could be dis-
seminated by a local agent to students and consumers
in various locations. This aided the effective use of
time and the number of people Extension could serve
(Seevers et al., 1997).

The 2000s approached with improved technology for
computers (i.e., computers, Breeze delivery, e-semi-
nars, and e-mail), providing instant delivery and mate-
rials. Cellular phones have provided immediate con-
nection to agents and consumers.

This revolution in technology has changed delivery
methods. The Internet provides immediate informa-
tion to anyone with computer access. Technology
should not replace proven existing methods, such as
powerful demonstrations and personal correspon-
dence, but simply be an additional source of informa-
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tion. Extension has proven to be effective in using the
delivery methods of meetings, workshops, camps,
clinics, short courses, exhibits, and clubs (Seevers et
al., 1997).

Summary

Extension homemaker’s clubs were once an organized
way to get information to young homemakers. The
delivery of Extension programs has evolved from one-
on-one contacts and homemaker’s clubs to include
mass media and technologically-based delivery. The
newer delivery methods will serve as a supplement.
They should not be a replacement to proven existing
methods (Seevers et al., 1997).

Implications for Extension

Although Extension delivery methods are likely to
change in the future, the mission of Extension remains
the same. It is a mission to help people improve their
lives by not only providing them with accurate, unbi-
ased information, but also by empowering them to
solve their own problems and make behavioral
changes (Seevers et al., 1997). Extension agents
should take caution not to become so involved with
new technology that it leaves behind those clients who
are not as technologically evolved.

References

Bible, B. L. (1963). Methods in home economics
extension. Journal of Extension, 11, 111.

McKinstry, S. (April 28, 2006). Personal interview.

Newman, D. (1999). Land grant university informa-
tion delivery through automated telephone message
services in the United States. Journal of Extension, 37,
37-38.

Rasmussen, W. D. (1989). Taking the University to the
people: Seventy-five years of Cooperative Extension.
Ames: lowa State University Press.

Rogers, E. V., & Havens, E. (1961). Extension contact
of Ohio farm housewives. Agricultural Experiment
Station Research Bulletin 890.

Seevers, B., Graham, D., Gamon, J., & Conklin, N.
(1997). Education through Cooperative Extension.
Albany: Delmar Publishers.

Shultz, J., & Riggs, S. (1972). Reaching young home-
makers. Journal of Extension, 10, 36.

Spindler, Robert, P. (1988). Windows to the American
past: Lantern slides as historical evidence. Visual
Resources, 5, 1-15.

University of Wisconsin. (2005, October). History of
University of Wisconsin Extension. Retrieved
September 11, 2006, from University of Wisconsin,
Extension  Chancellor’s  Office =~ Web  site:
http://www.uwex.edu/about/history/

Zollinger, R. (1928). Annual report of county exten-
sion workers. Logan: Utah State University Extension.

JOURNAL OF THE NATIONAL EXTENSION ASSOCIATION OF FAMILY AND CONSUMER SCIENCES * 2007

Page 33



Selected 2006 NEAFCS Annual Session Presentations

Compiled by Marsha A. Lockard, FCS Extension Educator, University of Idaho

These are just some of the many presentations given by Extension educators at the 2006 Annual Conference held
in Denver, Colorado. In the case of a team, only the contact’s name and e-mail are identified. The complete list
of presentations was provided to each participant on a CD in their registration packet.

NUTRITION

Raising a Healthy Eater
Cooking Well With Diabetes
Eating Well on $5 a Day
The Healthy Diabetes Plate

HEALTH

Walking to Wellness

Physical Activity: Pathway for Healthier Seniors
Eat Smart: Chronic Disease Prevention

The HIP (Health is Power) Program

FOOD SCIENCE, SAFETY AND SECURITY
Preventing Listeriosis: A Foodborne Disease
Assessing Community Food Security

On the Wild Side: Game Meat Food Safety

FINANCIAL MANAGEMENT
Credit Cents: Resources to Lower Debt
Follow the Road to Pay Down Debt
PowerPay Online

Dollar Decision$ in Espanol

HUMAN DEVELOPMENT
Brain Blitz

The Learning Journey
Strengthening Today’s Families
Responsibility: The Most Basic “R”

4-H/YOUTH DEVELOPMENT
Babysitter Basics Training Program
Intergenerational Explorations with Quilt Quest
Your Young Child

COMMUNITIES

Building Bridges to Reach Diverse Audiences
Methamphetamine

Cyber Senior-Cyber Teen Project

HOUSING/LEADERSHIP & VOLUNTEER DEVELOPMENT

Radon: The Silent Killer
Leadership: Creating High Performance Teams

Angela Flickinger (WI) angela.flickinger@ces.uwex.edu

Sandra Fry (TX) sk-fry@tamu.edu
Elisa Shackelton (CO) eshackel@ext.colostate.edu
Martha Raidl (ID) mraidl@uidaho.edu

Margaret Viebrock (WA) viebrock@wsu.edu
Sharon Hoelscher Day (AZ) shday@ag.arizona.edu
Dolores Sandmann (TX) d-sandmann@tamu.edu
Margie Mansure (NC) margie mansure@ncsu.edu

Karen Ensle (NJ) ensle@aesop.rutgers.edu
Ellen Serfustini (UT) ellens@ext.usu.edu
Cheryl Tickner (NE) cticknerl @unl.edu

Marsha Lockard (ID) mlockard@uidaho.edu
Sandy Preston (NE) spreston2@unl.edu
Judy Harris (UT) judyh@ext.usu.edu

Linda Gossett (ID) lgossett@uidaho.edu

Donna Martinson (KS) dmartins@ksu.edu
Brenda Sheik (OK) Brenda.Sheik@okstate.edu
Carolyn Washburn (UT) cwashburn@ext.usu.edu
Cynthia Shuster (OH) shuster.24@osu.edu

G. Wentworth (CO) glenda.wentworth@eaglecounty.us
Kim Bearnes (NE) kbearnes1@unl.edu
Patti Faughn (IL) pfaughn@uiuc.edu

Cathy Johnston (NE) cjohnston]l@unl.edu
Susan Brown (NE) sbrown@unl.edu
Mona Ellard (MI) ellard@msu.edu

Becky Chenhall (GA) chenhall@uga.edu
Michelle Rodgers (PA) mrodgers@psu.edu
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Submission Guidelines

The Journal of the National Extension Association of
Family & Consumer Sciences (JNEAFCS) is a peer-
reviewed publication. JNEAFCS publishes research
articles, including applied research and successful
program articles with evaluation data. National award
winners are also encouraged to submit their award-
winning program or research paper.

Marketing, reviewing, and publishing JNEAFCS is
coordinated by the Journal Editorial Subcommittee to
ensure the journal is a professional publication of
which NEAFCS members and administrations can be
proud.

The submission deadline for the 2008 issue is July 1,
2007. The theme for 2008 is "Assessment and
Evaluation: Capturing Program Impact." Articles are,
however, accepted at any time during the year. The
article should be read by several colleagues prior to
submission. Articles not formatted correctly or found
with grammatical and spelling errors will be returned
to the author before any review takes place. If the arti-
cle is not suitable, the author will receive this notifica-
tion.

Articles must be submitted electronically as an
attached Microsoft Word document to the Journal edi-
tor. Authors must submit two (2) attached documents;
one with the author information (see below) and
another without the author page or any reference to the
author, state or institution in the text.

JNEAFCS prefers articles that have not been pub-
lished previously. If the article, program description or
research has been published in any format, a signed
permission letter(s) on letterhead from both the pub-
lisher and the author must accompany the submission
by the submission deadline. This journal is not copy
written, however, any reference to an article published
in a later work must give credit to this journal once
permission from the author(s) has been obtained.

The author(s) is solely responsible for the content,
accuracy, and clarity of the entire submission.
Mention of any educational method, service, product
or manufacturer in publications of NEAFCS does not
constitute endorsement by NEAFCS, any state

Extension organization, or the Cooperative Extension
system.

The review process can take six to eight months. Each
article is read by three or more reviewers. Comments
are sent back to the author to improve the article. Even
award articles are subject to review. This process con-
tinues until the article is ready for publication.
Following the review, all articles are edited.

Author Page: The title of the article, author name, title
(both extension and academic) county and/or universi-
ty affiliation, postal and e-mail addresses, telephone
and fax numbers should be provided on a separate
author page. Should information about any author
change, the editor should be notified immediately.
Authors will be listed in the order they are submitted
on the author page.

Following the author page, two to eight pages of text
may be submitted on 8 1/2" X 11" paper with 1" mar-
gins. Text must be double spaced in a 10-12 pitch font,
with the title of the article appearing at the top of the
first page. Text of the article should be divided into
subcategories corresponding to: introduction, objec-
tive (purpose or hypothesis), method, findings, sum-
mary and implications for Extension. No more than
three additional pages may be included with refer-
ences, charts, and graphs. Each table or figure, format-
ted using current APA style, should be placed on a sep-
arate page (do not use text boxes). References should
be alphabetical by author, cited using the current APA
style and left-justified. List only those references cited
within the article.

The article should be written clearly and concisely
with no photos, jargon, unexplained acronyms, or tab-
bing. Describe any graphics at the bottom of the
author page and wait for instructions before submit-
ting them. Contact the current Vice President for
Member Resources with questions regarding suitabil-
ity of material for publication.
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